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EULVEL (recasts) [T, E_FBEFARICBVLVTHRLZLDER
MHTONTELBEEITA—L/N\VID1DTY, £f-. HERIIZL.,
Focus on Form Z{BET A1 DD FERELTEFESINTEEL =, &
H.E_EEBEEMEEIL. EVELISEELTEROTLEID,
EVELIZHEBHICHELAHBIDTLEIID, T . EVVELEZED
FOZEHEZTWMFIEBLND TLEID  KEEETIL. FADITHTET-
AR EFBITLENS, (1) EVELDOEIIEERE. (2) SLMELIZE
THLHRDELE. (3) EVELIZEATIHBHRE. (4) SEDA
AEICDONT, ZATVEEXT,

1. EVELDEREIIEES
EVVELICEET AHZE
EWVELICEAT AHERE
SHBOARME

|-

=
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 Nicholas, Lightbown, and Spada (2001)

— “utterances that repeat a learner’s incorrect utterance,
making only the changes necessary to produce a correct
utterance, without changing the meaning” (pp. 732-733)

- FEEDORYZEUEEE. TOEKRZTEZAT T, EELLFE
FElC T A-DITWBGERDHEMA THEYIRT FEE

Nicholas, H., Lightbown, P. M., & Spada, N. (2001). Recasts as feedback to language learners.
Language Learning, 51, 719-758. do0i:10.1111/0023-8333.00172
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« Recasts O%F% (Farrar, 1990; see also Long, 1996)

1. Reformulation ZFEBORIEICEEZMATINSIE
«  {HIFIMATLNS (C: Phone ring. M: The phone is ringing.)
- BEFHZ TS (C: I can move. M: You will move.)
-  BEISESH (C:ltisraining. M: Is it raining?)

2. Expansion FEEODHEEOZOWNOMTALTLSIE
. (C: The ball. M: Yes. The ball is rolling.)
3. Semantic contingency
FEEDEFOEKARICEAELTWIL
4. Position FEEDHFEDERICEZAONTWSIE
- FFEEEINGE

—  recasts (1 to 4), expansions (2 to 4), topic continuation (3 & 4), topic change (4)

Farrar, M. J. (1990). Discourse and the acquisition of grammatical morphemes. Journal of Child Language, 17,
607-624.

Long, M. H. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie & T.
K. Bhatia (Eds.), Handbook of second language acquisition (pp. 413-468). San Diego, CA: Academic
Press.
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(1) ELELOAF (FBEFH, 2001, p. 173)

FEAE: Is boy is watching TV? [‘{YZEL FHKEE]
HEEREEEEE: |s the boy watching TV? [ELVEL]

Yes, the boy is watching TV.
FBDMARBFZFRAITT>TVSFEBAEREBHERF/AEDDLYLY
[FRYUZz ST H#5E]

— i%&'%@ﬁlﬁl:(i\ TE A 0D R 30 (boy) %> be EIFAZEHEL THWTWAELSRYMNRS

[ELVEL)

— HEBHEEFAE. CORYZEUHEZTRYERLTLS, TDFR. boy # the boy &L. IELLY
EIEITEBIELTLNS,

— [reformulation] the MIEA.is DHIBREWSI=EELH D,
— [expansion] boy watching TV ZAWLYTL\5,

— [semantic contingency] FEEDREYIIZEELTLNS,

— [position] RYZEUHREICHELTLS,

FBFZA. (2001). TERIR (BRI DERICETIBRMEEIT«(— RN\ —E2EFFEEDHEERMBER[DOE]

&t X R ESRFFRILEIE30S, 173-180.
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EVWELHIRTRONSEZDMERE
1. RYZETCHEHFEEZTXNRETEINED
#EH:  lhaveacar.
FE8EE3&: You own a car?
[reformulation, expansion, semantic contingency, position]

2. BEOHRFEEZXNRIZETHED
expansion / translation

3. RN MALGNTNNSENED
corrective recasts

4. BHROEM-HIFFZEONEDL
partial, all, incorporated

5. AVbr—av (ERH-TEH ORNZEZHLINED

confirmation checks

el
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« EVWVELIIMREZICE > TELGSIEEDITHALGEINTEY., —BIZETHEIC
ERTAEIZILEENVE
— Nicholas, Lightbown, and Spada (2001) ¥, EEMNEL SOOI, LITHE DK
BELERITHIEIFELLEFERELTULS (p. 749),
— AN HTE{To1= Mackey and Goo (2007) (£. ELVELDEEDITDENEFERD
Thnt, EVELZHMICHET HELEL AL TLS (p. 413),
— EVWVELICETAETHEZHTRICIEX. EVELAEDLSIZERDITINTL
HMIDNWTEETIDENHS,
HBERIZIX., M>TLVSERID,

1. RYZECRELTZERRETEINED

2. BREDOHEBFBERRICSTHED i, ELVEEE, RY(F. 5. BER, )ES)
3. SERAMASNTNENED RYZRYIRL, EVEY . BT 5.

4. EHROEM-HIFRZESTHED Moy, <<, B

5. AUbxr—aV (LR TEHR) DRHNEESHEINED TEEER . L5 EH

Mackey, A., & Goo, J. (2007). Interaction research in SLA: A meta-analysis and research synthesis. In A.
Mackey (Ed.), Conversational interaction in second language acquisition (pp. 407-462). Oxford, England:
Oxford University Press.
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s FEBEDREOERZLEZ T IC, FEFAEIIC. IELLVFEEE
2T B=OICTRBEEIEDAZMAT, FEADEEZTEYR
EEED

« “utterances that repeat a learner’s utterance, making only
the changes necessary to produce a correct utterance,
without changing the learner’s intended meaning or without
any emphasis”

1. HHFORFEITHTHHKETH S, [Self-Paraphrase TIE7ELY]

2. MHFORIFOGEURA-LIVHNA) LCERZIZZHFL-RETHS, [1E
EDEMIEELN])

3. fAIoAhDEENMAON, HFDRYMEIESNTLSHIETHD, [RY
EXRET D] EVVEL] xTE0VZ ]

4. BYDEBEEXSVYIFELITHNDS, [FHIFADEMITZELN]

A br—2avDEAIELAELY, Confirmation checks &85

6. BEDRYEZRRLET D, translation z2 &%

o



(4)

(5)

EVWVELOBESR

=3 & Last week | go to Kanazawa.
Zi8m:  Oh, you went to Kanazawa? [
FEH: Yes.

LMEL)

[l

F & & Last week | go to Kanazawa.
ZEM:  Oh, you went there by Shinkansen? [EEL]
F&H&: Yes./ No. | went there in my father’s car.

F&H & Last week | go to Kanazawa.

#Em: | went to Kanazawa too. [EEL)

=3E1&: | have a car.

ZiEm:  Oh, you own a car? (S EL)

¢

SHINSHU
UNIVERSITY
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¢« EEEFNEIETRMMICAWNGNSEEE
— ﬁiﬁlﬁk (positive evidence)

HEEZBTIXEDL LB PEENXEMTHo-YZBRIGEETH--YT
é@fa\é-ﬁf%-‘r“)b@:t

— BEEIM (negative evidence)

« BESHBTEDIIGHAOBEN AN TEN > YZRERAGETH =Y
I HNERT IHH

(6) SLMEL DI (Sakai, 2004a)
& & : His mother angry.

1

22 % : His motheris angry? [EULVEL)
« [EEEEHL]His mother angry. &ULVD be BifAZFHELRENRYTHSH L
o [BEEN]IED KSR (is) ZHBATNIZIRLDMELDIEER
- EVVNELOZENRE
— BN EEEIEAOHMAZEEREEIZEZoNSEEZONTLVS,

Sakai, H. (2004a). Roles of output and feedback for L2 learners’ noticing. JALT Journal, 26, 25-54.

10
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F_ERREROEMRIEL
- BERTBOLDIS FBEFEQLSUEEERELELT IO,

« BEHLES TE R
- BEMNDOLEN
 necessity®D fd]zE
— Nicholas, Lightbown, & Spada (2001)

* “In much of the L2 literature, it is assumed that recasts provide negative
evidence . . ., but this assumption is somewhat problematic.” (p. 733)

""Zﬁ.i%%ﬁlﬁ’\@ﬁ?ﬁﬁ
— SYIFELGRYETIE

e 25— DHBNEWHIFELY
— BEREHLES E R

« effectiveness M ElE

11
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« BREEFICBITSE TN
o 4 DM (Pinker, 1989; Beck & Eubank, 1991; Long, 1996)

1. BEIMEUNFEL TSI E (existence)
¢ FRTOBYISHLTEELTL S,
« EDFFBITZEZoNTLSD
« equally, reliably, umambigously
2. BEMAERATIEETHAHE (usefulness)
«  BEIMWIZRKINTLSH
- WYANn (Uptake) / E{ (Imitation)
— RO (Noticing/Perception) / f#2#FR (Interpretation)
3. BEMMNFEHLNATINSHIE (use)
FEEEBNERLTLSH
4. BEIHHNLHETHDE (necessity)
EE|— A

Beck, M. L., & Eubank, K. (1991). Acquisition theory and experimental design: A critique of Tomassello and
Herron. Studies in Second Language Acquisition, 13, 73-76.

Pinker, S. (1989). Learnability and cognition. Cambridgq,é/lA: MIT Press.



SEVWELICET SR DIERE

. %’ZEE BRICBITHE TR
1 TE LM TETEL TLVDH & (existence)

2. BEMUNERATIEGETHSHE (usefulness)
. BEERIZTKONTNSH
- HYAhN (Uptake)/ EfL (Imitation)
— &% (Noticing/Perception) / 2R (Interpretation)
3. BEIMIMEHLN TSI (use)
. FEEEEBINERLTLSH
4. BEMAILPKHETHSHIE (necessity)
. BEEDEZE(ZLHBEFE —HE (White, 1989a)
- White (198b) TSV RFEEHEEE BFDGE
- |zumi & Lakshmana (1989) #:E&E A A:E WEDZHE

¢

SHINSHU
UNIVERSITY

lzumi, S., & Lakshmanan, U. (1998). Learnability, negative evidence and the L2 acquisition of the English

passive. Second Language Research, 14, 62-101. doi:10.1191/026765898675700455

White, L. (1989a). Universal grammar and second language acquisition. Amsterdam, Holland: Benjamins.

White, L. (1989b). The adjacency condition on case assignment: Do L2 learners observe the subset principle?
In S. M. Gass & J. Schachter (Eds.), Linguistic perspectives on second language acquisition (pp. 134-

158). Cambridge, England: Cambridge University Press.

13
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« EVELIXELAWWNEEE T4 —F/\vIDIELH

— Z=IRE (e.g., Doughty, 1994; Lyster, 1998a, 1998b; Lyster & Ranta,
1997; Roberts 1995)

— %Eﬁ (e.g., Oliver, 1995; Van den Branden, 1997)

- NEZBRIETIE?
- JEREEEHEN?

Yy

X5 | AR R & B




Sakai, H. (1999). An analysis of interaction in EFL classrooms at
Japanese junior high schools: Negotiation of meaning, negative <4
feedback, and learner uptake. JABAET Journal, 3, 27-44. SHINSHU

o PFERFAEL44TALT 24
o 24 4 (New Horizon 2, Unit 9)
- 18& (Q-As)
— EH)—T 2% i&& (scanning)
— BT DR
— =T 4T B (TXFALDIERE)
- BR)—T142UEFEH(TF)

. ARFRE18% (38'36~46'04)

« A—T4aY
— Pica, Holliday, Lewis, & Morgenthaler (1989)
— Lyster & Ranta (1997)

I'I

15



Sakai, H. (1999). An analysis of interaction in EFL classrooms at
Japanese junior high schools: Negotiation of meaning, negative <4

feedback, and learner uptake. JABAET Journal, 3, 27-44. SHINSHU
. FBEEORE
— HEF 28755
- RYZETHE 200 (69.7%)
— Short 152 (76.0%)
— L1 27 (13.5%)
— Grammar 21 (10.5%)
« RYZEFHVEE 87 (30.3%)
« FEADHIEDERET(—F/N\VYD
— Short 15245l (BEIZ1—k/\vD 5941 38.8%)
- ELEL 44 (28.9%)
- BIREMEIE 8 (5.3%)
- BERORH 7 (4.6%)
— L1 & Grammar 48 (BEI1—k 73y 3041 62.5%)
- ELEL 14 (29.2%)
- BIRAMEIE 10 (20.8%)
- BROXZH 4 (8.3%)
- BIRAMEIE 2 (4.2%)

L . . R



Sakai, H. (1999). An analysis of interaction in EFL classrooms at
Japanese junior high schools: Negotiation of meaning, negative <

feedback, and learner uptake. JABAET Journal, 3, 27-44. ChvERTY
100%
" L
70% '
0%
so%
a0%
0%
20%
10%
on . . . . . -

[l Recast HE Confirmation check M Clarification request [ Expliciit correction W Metalinguistic feedback M Elicitation W Repetition

« BLELNZLZBL (5861, 65.2%) > BATRAMELE (18451) > BATEILZEK (541)

° glzﬂnnnﬁ%%&gfﬁ
— AANERT, EVVELIZ426 (62.7%)

- BIEE nﬁ%#&gﬂi

— 2AEDET. EVELIEZ16HI (72.7%)
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Bl A (Uptake) / E4EL (Imitation)

— Doughty (1994)
 Imitations Recasts (21.5%) NCR (2.3%)

— Lyster (1998a) recasts / non-corrective repetition
» Recasts (377) incorporation (68, 18%) other (48, 13%)
« NCR (617) incorporation (5, 1%) other (26, 4%)

— Mackey & Philp (1998)

+ “the immediate response of the learner to the recasts may not be a predictor of
whether that learner will subsequently make use of the recast” (p. 352)

K[OE-®1E (Noticing/Perception) / i#¥R (interpretation)
— R [E1485% (Stimulated Recall)ig &
Y e

« Gass & Lewis (2007)

« Mackey, Gass, & McDonough (2000)
» Roberts (1995)

— fiEFR
. Egi (2004, 20073, 2007b, 2010) 18




Sakai, H. (2001). L2 Learners’ perceptions of recasts as
implicit negative feedback: Noticing and learner repair. \é

JABAET Journal, 5, 1-12. I
o FhEIFEBA
- RBRIMODERE

« BREIRY (HRELEDOERNEYIIVT)

— 8MDH—K(ZH—FIZIX2M DI AN TIND)

— 2MOBIICDODVWTRETHEL. IRELFET S
« FE 35%

— Task 1: JHEERRYRL- ELEL+ LR

— Task 2: £5—E (T1—F/\yIE7EL)

— Retrospective Interview: T—JZ#E N TEERES
o A—T4VY

- IZ—RA2k

- ZEH: Woman holding a bag.
« % 3&E: The woman is holding a bag?

« FEHA: Yes.
- ROFT
« At production FEERFICRYICRMALTLNS
« Through the recast EVELZSNTRERYIZKRMALTINS
+  Unnoticed BRYIZKRAVDTULEL, BLLIET—T VTR L =,
+ Other fATHDARTULVELY

L . _a R



Sakai, H. (2001). L2 Learners’ perceptions of recasts as
implicit negative feedback: Noticing and learner repair. é

JABAET Journal, 5, 1-12. SR
T %
FEEEF 38 18.0%
SWELIZEST 82 38.9%
K[OMEA = 80 37.9%
g2k 11 5.2

. 2110)13—7&4%@55 82D I S5—RAk (38.9%) IZDLVT,. ELVE
BE T4 —r/ N\ ELTHEBELT=,
. _ﬁlﬁk—tﬁb\f*%wli 38MDIS—RA bk (18.0%) THoT1=,

ez B %
FE 5 B

34.2%
SWELIZEST 82 61 79.2%
K[OEH DT 80 19 23.8%
a6t 11 4 36.4%

Cf. Immediate response &&= D% (Sakai, 2000, FER)
20



Sakai, H. (2004a). Roles of output and feedback for L2 g
learners’ noticing. JALT Journal, 26(1), 25-54. SHINSHU

UNIVERSITY

- HAREBHEFETHOIKRFLE164

« ETILEE(n=8)EEULVMELEE (n=8)
— Semantic Contingency &Position A &% 5
— #9304

— ETILEE

« Task 1(#]&HEBEARY-FKEE) > Task 2(GHFEFIR Y12 Tvhk) > Task 3(#6HE42
A -%%5E) > Retrospective Interview

- EWVELE
« Task 1(}&HEREBEFRY-FHiE+IEEEMNBRYRL-FELVEL) > Task 3(fcEXR U
£%) > Retrospective Interview
« aA—Ta2Y
- IZ5—RAk

- [OE
* Problem “Noticing a hole”
» Production “Noticing the gap” at the production

 Model/Recast  “Noticing the gap” through the model/recast

WU T _—_s



Sakai, H. (2004a). Roles of output and feedback for L2 \é

learners’ noticing. JALT Journal, 26(1), 25-54. SHINSHU
Model Group (712 = 8) Recast Group (72 = 8)
Noticing types Total % Mdn IQOR Total % Mdn IOR
Problem 26 85 20 4.25 9 75 25 3.00
Production 17 55 15 150 3 3.1 1.0 0.50
Model/recast <

Lack of noticing 252 821 31.0 10.00 198 777 220 15.75

Total 307 100 39.5 950 255 100 285 15.25

X% (3) =13.83, p < .01




Sakai, H. (2004a). Roles of output and feedback for L2 —

N
, L] L ]
learners’ noticing. JALT Journal, 26(1), 25-54. SSHU
UNIVERSITY
Model Group Recast Group
Learning Problem  Production Model Lack of Total Learning Problem  Production Recast Lack of Total
effects noticing effects noticing

Incorporation 2(7.7%) 8(47.1%) 8(60.7%)  53(21.0%)  71(23.1% Incorporation 3(15.8%) 4(50.0%) 19(63.3%) 36 (18.2%)  62(24.3%)
Self-repair 0(0.0%) 1(5.9%) 1(8.3%) 7 (2.8%) 9(2.9%) Self-repair 1(5.3%) 1(12.5%) 0 (0.0%) 4(2.0%) 6(2.4%)

Same error 15 (57.7%) 5(29.4%) 0(0.0%) 136 (54.0%) 156 (50.8% Same error 8 (42.1%) 3(37.5%) 4(133%)  115(38.1%) 130 (51.0%)
Different error 3(11.5%) 3 (17.6%) 3(25.0%)  27(10.7%) 36 (11.7% Different error 3(15.8%) 0(0.0%) 6(20.0%) 19 (9.6%) 28 (11.0%)

Avoidance 6(23.1%) 0(0.0%) 0(0.0%) 29 (11.5%)  35(11.4% Avoidance 4 (21.1%) 0(0.0%) 1(3.3%) 24 (12.1%)  29(11.4%)
Total 26 17 12 252 307 Total 19 8 30 198 255
Noticing the hole (problem) Noticing the gap (recast/model)
Learning  Recast Model Total Recast Model Total
effects Group Group Group Group

— < )

Other  15(789%) 24(92.3%) 39(867%)  11(36.7%) 3(25.0%) 14 (33.3%)

Total 19 26 45 30 12 42




Sakai, H. (2011). Do recasts promote noticing the gap in L2 =
learning? The Asian EFL Journal Quarterly, 13, 377-410.

SHINSHU
UNIVERSITY
e
- BHABREBERFE20A et AWy
7 Q\ i 4

- EWELE (n=10) ET14—FR/\yD7ELEE (n=10)
o FRELEER
— BE—HR1E (e.g., goed, drinked)

— drink, feed, beat, cast, strike, draw, swing, bite, shake, an

- MEEEYRZRY

A FN ‘f"'::}
i )
6 N TN
Bl e ) 7NN
W\t’w /‘\L‘ o\ /
t:.‘:;’,_‘r Ir%’i |

« FIE

Time Recast group

No-Feedback group

5min - Consent form
10 min - Yuki’s Story
- Ken’s Story

Explanation
Task 1 (pretest)

received recasts or
Task 2 (treatment task) 10 min non-corrective
repetition

- Consent form

- Yuki’s Story

- Ken’s Story

received no feedback but
received some positive

encouragement like
“Yes” and “OK.”

Task 3 10 min - Yuki’s Story - Yuki’s Story
Verbal reports 15 min - Stimulated recall - Stimulated recall
Questionnaire 10 min - Exit questionnaire - Exit Questionnaire

L A o R g



Sakai, H. (2011). Do recasts promote noticing the gap in L2 =
learning? The Asian EFL Journal Quarterly, 13, 377-410. SHINSHU

UNIVERSITY

Distribution of Noticing Types by Group

Recast Group No-Feedback Group
Verbal Report  Incorrect Mis Total Incorrect  Mis Total
Problem 0 1 1 (2.0%) 2 0 2 (2.6%)
Production 2 1 3 (5.9%) 5 1 6 (7.8%)
Recast > 0 0 0 (0.0%)
Unnoticing 29 7 36  (70.5%) < 54 15 69  (89.6%)
Total 36 15 51 (100.0%) 61 16 77  (100.0%)
Note. Mis = Misformation.
100% -
o . EUVELIR. REEICEAD BT
04 N BoDHREDRYDK[ OELRET
. e oo
o aproblen o 4%|Z. misformation DEBYD R I=%
" REdH.
o L JASELE %% 2002.8
Recast Group  No-Fsedbaok Group %% 2008.7 =3 2009.5 F4T 2011.2

L A . R
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« F_EREEG~NDEVLELOHE
— (e.g, Ayoun, 2001; Carroll & Swain, 1993; Doughty & Varela, 1998; Ellis, 2007; Han,

2002; Ishida, 2004; Iwashita, 2003; Leeman, 2003; Loewen & Nabei, 2007; Long,

Inagaki, & Ortega, 1998; Mackey, 1995, 1999; Mackey & Oliver, 2002; Mackey & Philp,
1998; for a meta-analysis, see Mackey & Goo, 2007)

« FIHZINTLNAHD
— BEIFELT Yes.
e« EVELIZE-T. ELWEEEBTRIENTES,

— BEIENELT Unknown
« FLEEFEEIL HABEOCERAIIENEMTHAZELZELNELMNLE
ASTEA5M,
- HEEEDORLD

— EHIMT AMCOBEERMT ADIESCENGEBITEAT 4T AT+ —I R
DE L

X5 AR R & B



Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHY

« YY—F-HDIRFIV:
- EVELIE, BEI—MRIESN-FRBZRDEIEITHENH DM (Are recasts effective for

narrowing overgeneralized rules in an L27?)
- HHETNIE, EDQOKIICEVELILHERET HH\, (if so, how do recasts work?)

- HESHEREE
- B DEIE
- ZE) E(?}iid)i"ﬁ%)
o FREFDEEIEF L size-color-noun

H nE Japanese:
. FL, X&F%AK akai-ookina—hon (red-large-book)
o X&7, 750 ookina—akai—hon (large-red-book), while only the former sequence, a large red
book, is permitted in English (p. 121

— EEE English:
*a red large book & FEX %R
* alarge red book

o EREHE
— @) IVTYMNEHTIIEER# THDH L
— (b)) ¥EEQONIBEEANIZHB L

« SNE BAREFZEKRELE 754

mvv‘



Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHY

- MREEL/-E:m-{RER
— EEXI{RER (the direct contrast hypothesis, Saxton, 1997, 2000)
« PEEOHRFESUVELIE, 5 (juxtaposition) LTV > BESEHLEL THERET S
— BAIAA{RER (the additional input hypothesis, Gass, 1997; Gass & Mackey,
2007 Long, 1996, 2007)
« PEEOHRIFESUVELIEL, 5 (juxtaposition) LTV > BESIHLEL THERET S
o EBIT, AT YRR E (further input)
— PAZE&EF{RER (the enhanced salience hypothesis, Leeman, 2003)
- ZPEEOHRIFESUVELIE, 15 (juxtaposition) LTLVS > BEES (salience) 5885
- K
— the Recast Group (REC Group) (n = 20)
— the Non-Contingent Positive Evidence Group (POS Group): Xt &LT (n =
20)
— the Recast Plus Additional Input Group (REC+ Group) (n = 16)
— the Input with Enhanced Salience Group (SAL Group) (n = 19)
XARERD B AFEA L. R,
X5 AXANEHRE S

28



negative evidence? (Doctoral dissertation). Available from ProQuest
Dissertations and Theses database. (UMI No. 3719462) SHINSHY

Sakai, H. (2015). Do recasts provide second language learners with g

- REKFE
« A pretest, posttest, and delayed-posttest design
o MIUTH---LBDOEH 4DDF)
« WREREH---EXEEICETIER
3DMT AN ABERHTAS, OBEEMTRE, EMEFIETAR)
- FIE

Table 8. Four Treatment Procedures

Treatment tasks

Group
POS Object placement task - Picture identification task (input) —=> Picture description task
(input) (output)

REC Object placement task - Picture identification task (L1) - Picture description task
(input) (output with recasts/non-
corrective repetition)

REC+ Picture identification task > Picture description task (output >  Object placement task
(L1) with recasts/non-corrective (input)
repetition)

SAL  Object placement task - Picture identification task (input =  Picture description task
(input with enhanced with enhanced salience) (output)
salience)

Note. POS = POS Group; REC = REC Group; REC+ = REC+ Group; SAL = SAL Group.

L A . R




Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHU

UNIVERSITY

S|l ==
° /E“IEE

o BE|—RAESNT-FRAIDIEEEZTZATNEOINZTRITET S
=812

« 3IDDTAL
« BFREIFIR DGO CGERIET AR
« 10f] (5 grammatical items & 5 ungrammatical items)
- ABEXRBETAK
« ELELVEL
« 845l
- OBERMTAF elicited imitation tests
« 10 (5 grammatical items & 5 ungrammatical items)




7% — (Enter %—) FRLTIEEL, %%ﬁ%éhi?‘:é
FLEVERLARYD RAYIZAMN> T BEVWEEETHEL TS, )
SHINSHU

EOFv—1 EOFv—2
(FJSHI) (AE—)

/
/

EEZEDME L EH-I-5, That's all. EE-T, &KITF— (Enter ¥ —) ZHL TS0,
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e

ASAbZER-&. IT¥— (Enter F—) Z0JvIL T, (1) RXDEKRRNE
ERTLDEZERL, (2) EXZIELBEYERLTIZS Y, -

,ll‘,

A B C

HEBZFELIR A =5, ITH— (Enter F—) L TFZELN,




SR I 2R \é

e

2. There is a red high wall around the house.

1. IEL<SZELY - 2. HFEYIELLAELY --- 3. AOAOIELLY - 4. TELLY

ROEBICHEHERATE 6., ITHF— (Enter F—) ZHL TSN,




SR I 2R sé

3. Brian was Kicked his leg in the train.

e

’ <
@ 4 (Fi\\]’g/
Ty

1. IELLZRLY - 2. HFEYIELLAELY - 3. OAELLY -4, TELLY

ROEBICHEHERATE 6., ITHF— (Enter F—) ZHL TSN,




Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4

Dissertations and Theses database. (UMI No. 3719462) SHINSHU
» #GR MEFORBIERAN(AERHIRY)

B o Did the groups differ in the

" e changes between the tests?

d TANEDEBRRIE, FIL—TH

5~ TEWLAHIM?

3: (1)Period 1 (pre to post) : x4(3)

=4.241, p = .237

“ (2)Period 2 (pre to delayed):
e X%(3) = 4.069, p = .254
(3)Period 3 (post to delayed):
x%(3) =2.832, p = .418
Figure 1. Mean frequencies of incorrect adjective
order on the oral production tests.

BSOS

I I
Pretest Fosttest Delayed Posttest
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Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4

Dissertations and Theses database. (UMI No. 3719462) SRRV
- #ER WAFOEIRRA] (OBEFEMTAR)
) Did the groups differ in the
. : changes between the tests?
TAMNEDERAIZ, JIL—THEIZ
3] e.-—-—"”____k _g EL\b§%é7§\o
8—“_*‘_:_@
N - (1)Period 1 (pre to post) : x2(3) =
2.350, p = .503
- (2)Period 2 (pre to delayed): Xx?(3)
= 0.323, p = .956
S e wmdiew (3)Period 3 (post to delayed): X3(2)
=2.870, p = .412

Figure 3. Mean scores of incorrect acceptance of
ungrammatical items (color-size) on the elicited
imitation tests.
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Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHY

» FaR TREROEIERRR CUEHIETTAR)

4.0

Did the groups differ in the changes

S . between the tests?
. FREOEZEIC, FIIL—TRIzEN
Jo L 75&‘5)675\ ?
e (1)Period 1 (pre to post) : x2(3) =
o 4.161, p = .245
- REc+ REC > POS (r=.319)
2.0+ e (2) Period 2 (pre to delayed): x?3(3) =
8.996, p = .029
SRE

REC > POS (r = 326)
REC+ > POS (r=.315)

REC > SAL (r = .368)

Figure 4. Mean scores of incorrect REC+ > SAL (r = .356)
acceptance of ungrammatical items (color- (3) Period 3 (post to delayed): X %(3)
size) on the grammaticality judgment tests. =2.709, p =.439

1.0— I I I
Fretest Fosttest Delayed Posttest
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Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHU

UNIVERSITY
==

.
/;-I‘ ~

— POS Group
« EOTAMBENR NG ST-
« 1065l DH EFEHL

« ABERMEFRVEOEREERY
— ABRITHRETRICEEREN R oG of=
o UEHIET AR
- hEEEDYRE Medium effect sizes
« Period 1 (from the pretest to the posttest): REC > POS

« Period 2 (from the pretest to the delayed posttest):
REC, REC+ > POS, SAL

L A . R



Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest
Dissertations and Theses database. (UMI No. 3719462)
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- RQ2: EVWELIE, SEMERNELYBIENHDHM ?
— H 2: REC Group I&, POS Group&kY+ ELY

B F
& Em CUEFIET AR)

— BRI, EfEExB{RER (the direct contrast
hypothesis) &+




Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4

Dissertations and Theses database. (UMI No. 3719462) SRRy
¢ BE
- RQ3: EVWVEL+MUTYhE, EWVELEITIYLMRLHSH
f?

— H 3: REC+ Group (&, REC Group XYELY
« ALMIZFINGH T
« REC Group & REC+ Groups (&, 3GEHIMTANTHE

I TH o= (BELEMNKYT)

s SLVELDEDESLGEHAIVT YN, BE—#bSns-
RAZRO BRI, I LERETELND
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Sakai, H. (2015). Do recasts provide second language learners with
negative evidence? (Doctoral dissertation). Available from ProQuest <4
Dissertations and Theses database. (UMI No. 3719462) SHINSHY

— RQ 4: s EN=BEESIE, SEAMHDAIYEEHIN ?
— H 4: SAL GrouplZ, POS Group &Y RLY

« XFFEhY

« AERDFERICEINE, sEEASN-IRESE, BE|—H#
LSRRI DIESUEREZEF S LTI R TR,




negative evidence? (Doctoral dissertation). Available from ProQuest
Dissertations and Theses database. (UMI No. 3719462) SHINSHU

- RQ5: EWVELIE, #EESN-EEESLYLMEMMN ?
— H 5: REC Group & SAL Group [ZEHAVELY,

Sakai, H. (2015). Do recasts provide second language learners with g

XEFEny

« AARDFERIEL, REC ESAL DFEICENHAHZEETRLT=,

— XEHIBTT AR Grammaticality judgment test (Period 3: pretest to
the delayed posttest)

— REC > SAL (HFZ2E DR E medium effect size)

« RQ4LRQ5 MFERITE, BEESENIIHELNET D Leeman
(2003) M E3RIE, BE|—MRIAESN-RAIDIESCEEZTFSIE
[CIFR AL EETTEDTH D,
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Sakai, H. (2015). Do recasts provide second language learners with
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Dissertations and Theses database. (UMI No. 3719462)

SHINSHU
UNIVERSITY

B
—— EVELDAAZ R Ls

Table 36. Examination of the Three Hypotheses

Hypothesis Condition

Findings

Direct Contrast Hypothesis Contingency and juxtaposition
Additional Input Hypothesis Additional input
Enhanced Saliency Hypothesis Enhanced saliency

Partially supported
Not supported
Not supported
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- FEADEAEZZER

J EA
— G-ln

— J—F T AE)—
* (e.g., Mackey, 2012)
- BF

* (e.g., Bigelow, Delmas, Hansen, & Tarone, 2006)

.« FEEEPE

— (e.g., Mackey, 1995, 1999; Mackey & Philp, 1998)

X5 AR R & B



BFF S, (2001). TEERIR (5EREI30) DIEFICH 1T DR EE T 1—k/ >
B2 E R EEDRERR LA DT INTH R REERETEZRILE] >~
%302, 173-180. o

« FR1FEAIZ(FEARDRE—F 2T -TARELT)
« RQs

— EVLVELIZ& ST E2ERBEEBILEALILIZTR DD,

- BLL5HERBOE2EEZFEEDRT. ROTILEVLVMNRLNSH,
¢ FBEDIERBZFTZIRY

— ALT

- A DIEERSND, HEETALTICEHREL TTE A ITEAMDIEE NS
ERICIEFEICTHEANDLIITHERSNT=,

« g
— Task 1(ELMELAY)
— Task 2(EWMELEL) ¢« 8DIEHFEEXZ AT

— Interview
« BHDHEIFEOHIZRYIIEOD
« HHAETNIEZENIZLDR DL =D
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ST EAE . (2001). TEEIE (BRFE30) DERIZEITBIEBRME ET4—R /3y
b EOEEMEENREBRMELISOE [PE R EHE LN E] <

I =
$£30=, 173-180. Oy
Learner Task 1 Task 2
Utterance Recast Type
(Question) Stage 4 Stage 5 Total
Stage 1 7 7 (14.3%) 2 (3.8%)
Stage 2 22 22 (44.9%) 25 (47.2%)
Stage 3 9 1 10 (20.4%) 12 (22.6%)
Stage 4 10 10 (20.4%) 14 (26.4%)
Total 48 1 49 (100%)

#£ 6. Questions in the Experimental Task 1 (Task 2)
Group Stagel Stage2 Staged Stage4  Stageb

1  Masayuki 1 2 1(3) 2 (4)
2 Ryoji 1 2 (2 2(3)
3 Emiko 1 3 (2) 4 (4)
4 Yuka 1 4 (4) 2 (2)
5 Mizuki 2 5 (6) 1 (0)
6 Kana 2 2 1(1) 3 () (1)
7 Takuma 3 2(1) 3 (4)
8 Yusuke 3 1 (0) 5 (5)
9 Yuki 3 2 (1) 2 (6)
Stage 1 Stage 2 Stage 3 Stage 4 total
LEX/INF SVO FRONT INV
Group 1 (n=4) 2 1 1 4
Group 2 (n= 2) 2 1 3
Group 3 (n=3) 1 3 1 5
Total 5 4 2 1 12




/@#S&ﬁ (2011). TREEREIT4— b\ VI THAEVELD R EFEE D R ZER[E—WIE )
BEEMERICE OV C—I [E_ESZEEMEDORRETDEEHRE~DILA—hE X o
9&535%&%—'_?"—% 2007 FE~2009F EREHME IO I MREE ] (pp. 50-57). SHINSHU

« KFHE18A
o FEEMR
— Stage 6 :144. Stage 5:1044 . Stage 4:5%4 . Stage 3:24

« Cancel-Inversion (Stage 6)
— Stage 5SOFEFFE L. BHEZEXDEEIEIZK D<M, Stage 34> Stage 4
DEFEIET IOIENTELLY,
- FI&E
— FHE2 RV (REVMELZRYD) --FZER[EZ T (2B E %)

— EEBRARV (BBHEEIRY) - EWVELEEBIERMBZYRLIAGZ5NT-
« 10Dz Ob. AMEEEXZE5IZH T #3)
— THREPAIXZDEYN RGO RIYEE A
— TBENDZIZEZIZILDO N ESRTLNVET ]
— XD EITHADRAR—YFLE=ONENTWNET ]
— DL ZHFE->TOT, BEICEDEBHINHEDILDEONEERILTLVET Y
— EIEARE 21— (R EEE)
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AIREMIERICE ODWC— | [FE-E BT AN EORREZTDEBHE~DICHA—F IR X
REBEHEFE 2007F~2009F ERBERAE T OO I MREZ I(pp. 50-57). SHINSHU

. OWMAE
— EFRILETOLILESH
- FHBZRY
- 2[E[E#E
- XEERFRY
« EULVEL (recasts): Stage 6
- FEEADOHES
— correct
— attempt
— non-attempt
- [OFICEHIT ST
« EVWELENT-BLENS-ST—TZENT
- BIRICEATSHmENHHH
o FET-ERMEE - (EEE

BFFEE. (2011). TR TA—R NNV ITHLIEVWELDHREFEEDHERE—NE é




SHFEE. (2011). TREEM T —F NNV ITHIEVWELOMREFEBD R EEE —NIE -
AR ERICE DV T— I [E_EBE A EDORRETDREHRE~NDLHA—P X S
HEEBHBEFSE 2007FE~2009F EREHME IO I MREZE ] (pp. 50-57). SHINSHU

UNIVERSITY

e

« DHTDH

- R: Next please.

— WE: The woman is asking the boy what sports does he play.
- R: A woman is asking the boy what sport he played?

- WE: Yes. And he answer he played soccer.

- REREBEMHEEBAXZECEVVELEZSZ TS,
« FEEHDFHEE--- attempt

« EDLIGEREBIMETIT O
- (T—T7EEMI . IBERE D)
— R EL BITHRYOHEEVDLBHYFIT M ?
— WE: (\)BRY-LTLSD ., FAHE-7=D (L. what does he playf=>T-ATTITE ., KEDIZ.
what he played T, EHELBNDLD OIS ENESANRHYET,
— R:5A, ZMDwhat he playedZ2EBS=DIEWVDTIN? ()VST—TZHNTTIN? %
NEBXTDEE EDHEREFNTTIMN?

— WE: #RBZEWT,

L A .



I A (2011) R T — NV I THEIEVELDIREFE B DR ERE

ATRE M ERERICE DLVT—) [EZE:

=R 3

—hn3E
R EMEORRETDOEEBHE~ADICA—FE X
HEHBFE 2007FE~2009F ERENMETO /MRS

&

&(pp- 50-57). sy
3. WEREHNOEIEOK S & OEIE
n M SD Mdn IOR Min Max
Stages 3 & 4 7 0.10 0.16 0.00 0.33 0.00 0.33
Stage 5 10 0.28 0.31 0.17 0.54 0.00 0.75

§EIIIEODEIJA

AIRICE T 255

Mann-Whitney U 0D1

£ EVELOK

RE, z=-1.26, p = .235

Yl & Stage 6 THof=1=8. DM SERL =,

L . N, A gl



SBEFHFEE. (2011). TR T —EN\VITHLAEVELOREFEE DR ZFRE—WIE .
Ab'|€EIE'|ml EOWT— I E-_EEBR/AROBRETDRELE~DIEA—PEMHX S
EHEFR 2007FE~2009FEFBHAR IO/ MREZ I (pp. 50-57). SHINSHU

UNIVERSITY
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BFHRE. (2011). TR T —R NNV I THLIEVWELDHREFEEDHERE—NE é
AREMERICEOVWT—I [E_EFZEFHROMRLEZDREELE~DICA—H &R

SHINSHU

EEHEFR 20074 ~2009F EEAAHN AR IO I MREE ] (pp. 50-57).
o« THT OB
- R: OK.
— FI: Mother asking (.) A—. what sports he (,) A—.
did he ask soccer.
- R: Ah, His mother is asking what sport he did, and he

IS answering he played soccer?

« EEH (. 3K)  EREA  EREE GE. UE)




BEFHEE. (2011). THEEMT—EN\VITHEIEVELDMREFEE DR ERE —NIE g
AREERICEDVT—I [FE_EBZE RN ROBRRLLDOREHE~DIEA—PEHX )
HEHEE R 2007F ~2009F ERBEHHLETOS I MREE](pp. 50-57). NNERSITY
F4 SVEHLICEDARDXDOAR
n F-Hi 5 ] TE 8 i
Stages 3 & 4 6 4
Stage 5 & 6 10 5
Fisher’s exact test, p = .61
hot=,

;¥: Stage 3 M 14 & Stage 4 M14 1. recast IZE>TRIER DTV




SEFHER. (2011). IR I—FN\YITHIEVELOHREFTEDRZRM—0E
AEEMEBRICEODVWT—I [F_EZE BN EORRETDEELRBE~NDLA—FHHE 4
REHEFE 2007FE~2009FERERNAR IOV MREE I (pp. 50-57). SHINSHU
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« KYBRRIIGRRYETIED A DIRBIFZA - - -

- SLVEL

— “If implicit negative feedback were shown to be effective,
the instructional options available in classrooms
employing analytic syllabuses would be significantly
broadened and at least some of the necessary negative
feedback could be delivered in a manner less disruptive of
the desired classroom focus on tasks or subject matter”
(Long, Inagaki, & Ortega, 1988, p. 358)

Long, M. H., Inagaki, S., & Ortega, L. (1998). The role of implicit negative feedback in SLA: Models and
recasts in Japanese and Spanish. The Modern Language Journal, 82, 357-371. doi:10.1111/j.1540-
4781.1998.tb01213.x
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e

* Long (2007)

— Recasts convey needed information about the target language in context,
when the interlocutors share a joint attentional focus, and when the learner
already has prior comprehension of at least part of the message, thereby
facilitating form-function mapping. Learners are vested in the exchange, as it
is their message that is at stake, and so will probably be motivated and
attending, which are conditions likely to facilitate noticing of any new linguistic
information in the input. . . . they have additional freed-up attentional
resources that can be allocated to the form of the response and, again, to
form-function mapping. Finally, as Saxton claims, the contingency of recasts
on deviant learner output means that the incorrect and correct utterances are
juxtaposed. This potentially allows the learner to compare the two forms side
by side, so to speak, and to observe the contrast, an opportunity not
presented by (noncontingent) models. (p. 114).

Long, M. H. (2007). Problems in SLA. Mahwah, NJ: Erlbaum.
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- FEEOREERBICERCIAVTvrES5Z26N05
— Sakai (2001) &Y
(7) ZF&EAE: Open the window? (Is the boy opening the window?)
(8) ZF&EA&: Boy is open the window? (Is the boy opening the window?)
(9)

F&&: This boy is watching TV second picture? (Is this boy
watching TV in the second picture?)

(10) =& & What ... he is doing? (What is he doing?)

o WHZLHT, BHEIHNEET (enhanced salience)
 Leeman (2003)

Leeman, J. (2003). Recasts and second language development: Beyond negative evidence. Studies in
Second Language Acquisition, 25, 37-63. doi:10.1017. S0272263103000020
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NIyt BREMERN. ThEDEEFEE(C \é
Fﬁj—é%fjnﬂ 2015J (I::I m#& = nﬂﬂr‘) SHINSHU

SNEADFREICHWTCREBZERICRRDEISEENISNTI O,

FEAEFESTIVELY g30%<oly m50%<bly g70%<bly gFElALEETRELTWS g ERSTH

1 A

3 8‘)I8/

HEFEADIAAVRTEINLR
BEPREDIEE
AXDORHNBEBN B (F—3IL14obaF 5 300/85T7L—X)

o a3 — 4 . — =i £5RBA (G TILIRTELED
/5\72&@?53%(:_35(,\?\ Iﬂ@d:j TENDHRBAGEEDETIILIRTEED)

IMEE CREBEBLET O l )
GEZN) l )
EAHEBES % SCED R 11.5
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A)F7—-770—F (MERRIER Approach) é
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BEZTIAET, A2 hTATBRAVTINEBEZHEEDTODFEH
1. Model/Mime: EEFEFEHREZRLS T

Example: §lZR9

Redundancy: BIOFRIFTERT

Repetition: BRI [FHZEYIRT S

Interaction: FE&EPYEYZT S - BLRTS

Expansion: FE&NDE>T-C&Z#YIRLTHL KT 5 (i.e., feedback)

Reward: (XOTHRIET >

- YIS

N o ORs WD

&9 5
B8 REE. (2003). [REMNEZDSBARAADEK—MERRIER Approach D9 §8H—]=&=.
EEEK-BREE-BHEE T EHER. (2013). /NP EEZEHBL-TEREZOREI=ZEE.
BHER. (2014). ['MNEROHNEZETE ERDIZFIKEEEE.
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4

3F

°* BIin nﬁ%
- MBFIEBAFOET HE, BAREAEEINS
— caretaker speech (L1 learning)
— foreigner talk (natural L2 learning)
— teacher talk (classroom L2 learning)
- JFREEEE
- BEEIZ, ARRKIZ, SABTLIHENHD
— AF7—-778—F (MERRIER Approach)
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A)F—-7TO—F é
(MERRIER Approach, MA) SHINSHY

ATyrDI K

« Model/Mime: ESEFHRZALS
— EY), ASAM &, DI RAFr—, XFICHET BHIKR
- Example: HEDEREZLYTYT S

— BE{AMIZERBAT % (for example, such as, like, etc)
— F&85 (In other words, In short, To sum up, etc)
« Redundancy: —DDILZTHDHRRTRS
- XBEEZD
- FHREZEZS
- RREEZS
 Repetition: y N7 At s B
— BEFLHTLRBRYRT
— EABICRYRT
- B> Ry &Y, B BV



A)F—-7TO—F &
(MERRIER Approach, MA) SHINSHU

AB359 3> DIk

« Interaction: FEEHEEPYEYT S
— RE-HEFIZEITHIITS
- RE-AFOMBZFAHTS

« Expansion: FEEBEDOHRFTEICLTERY
— Ja4—ki\vH
 MHELY 2> IELL
« BARFE > RFEIC
. B D E<
o IELWVEEE > ZIT1LEHS
« Reward: FHEZE 525
— RE-EFOREIZDONT B, ELvD 2 mhof=h, Ehoidhof=h
BRE-£HOBHF(RIGIZDOWLWT)---BULIA, ELvH
o TR > MA Z{FE->TERBA
« i4fi# > Expansion #{#>TETIE



The MERRIER Approach: g
An Example Sy

Cormorants
— Cormorants are one type of the birds.
HEDIEILZE LY TYT S, (Example)
— People fish together with cormorants. They are good at
fishing.
o FBZEZZTHB, (Redundancy)
— Can you tell me about Gifu”? What is Gifu famous for?
EEDHBEFLS, (Interaction)
— You can enjoy watching the cormorant fishing show in
Nagaragawa in Gifu.
E DB ZFIAT S, (Expansion)
— Look at this picture.
EiaMEEHRZFIAI 5, (Mime/Model)
— Now you know what cormorants are. Good. (Reward)

 Japanese? Interesting ---—- BEERZFELY, BELALY
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LVD MERRIER Approach Z{#5H sé

IIIIIIIIII

e

+ 1T YMEE (HoMLHIEL)
— &1L

* | am interested in motivation.
— A (DLELWVESE+A)7—770—F)

» | am interested in demotivation, a process of decrease in one’s
motivation.

o ATV IVEIE (RIGERIEMNLIEILE)
— INIEfE- 3547 > trigger > inBH




MA: Expansion \é

1 ] 79
When students answer in Japanese... SRR

e

« T: What sport do you like?

¢ S:/\L—R—IL.
o T:( ).
— Acceptance of the student’s utterance.

— Provision of a model of how to say it in English.

— For those who are not good at English, make implicit
correction.




MA: Expansion \é

~ "When students answer in Japanese..." sty

« Let’'s practice!

— Make pairs.
— One asks a question as a teacher. The other answers IN

JAPANESE as a student [lower level or higher level].
— Give the student feedback.




Recasts... Let me explain it in English. .?

SHINSHU
UNIVERSITY

Recasts
— One type of feedback

— When a student makes some errors in his or her utterance,
the teacher can reformulate the utterance into a correct
one. That's a recast.

— [redundancy] looks like a repetition, but does not include
any errors.

— [example] When a student says “Make play baseball,” a
possible recast is “Oh, he plays baseball.” | change the
wrong part into a correct one.

— [interaction] When a student says “| have three book,” can
you recast it?

— [reward] That’s right. “You have three books.” That's it.

— 'EULVEL | --- The Japanese translation is not enough to
understand what recasts are.

68



MA: Expansion g

“When students make shorter (incomplete) answers...” SHINSHU

. T: How long have you lived in Japan?
. S: Three years.
. T: ( ).




MA: Expansion g

“When students make grammatical errors...” sy

. T: | can’t play the piano. S, can you?
. S: No, | can play the piano.
. T: ( ).




o

MA: Expansion f
"“When students’ utterances are correct...” s

Reaction to Form/Message
— How long have you lived in Nagano?
— | have lived here for seven years.

— That’s right. (Reaction to Form) / Oh, you moved into Nagano
seven years ago? (Reaction to Meaning)

FEEICEDNT, AINLORIET S

— | like coffee very much. | drink coffee without sugar or milk.

. You like_bitter coffee. [Expansion)

. How many cups of coffee do you drink every day? [new
information: Interaction]

. How much do you like coffee? [about the message: Interaction]
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— EREWE

- HEME

EVELNFAD=ZXLOTE
EVELOMRIZEEZXRIFIEANZEEZEROEHEIC
SRS A

HETHE
- SEVELOZIRFIREEDER
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